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Upcoming Events

Regional Training:

• Bakersfi eld

   January 16
   May 21

• Fresno

   January 15
   May 19

• Sacramento

   January 29

• Southern California
   
   January 9
   February 6
   March 5
   May 22

Look for us at:

Monterey
ACSA Special Education
Conference – January 2008

Monterey
ACSA Superintendent 
Symposium – January 2008

Sacramento
15th Annual California Charter 
Schools Conference
– March 2008

Sacramento
Small School District Association 
Annual Conference 
– March 2008

Sacramento
Secondary Literacy Conference
– March 2008

English Learners and 
              Academic Language
 Teaching grade level content using age ap-
propriate academic language is a motivation factor 
for EL students.  “They not only feel that they are 
being challenged with a high-standards curriculum, 
but also feel more prepared in mainstream classes 
because they understand more.” (Brown, 2007)  
 In order to build academic language skills, 
teachers should explicitly teach EL students the 
skills they need to engage with 
high level content and to use 
academic language to compre-
hend meaning.  “It is through 
structured, targeted instruction 
about academically relevant 
content that [EL] students will 
learn the words needed to 
engage in class discussions and 
to comprehend what they read 
in various subjects.” (AERA, 2007)  
 Research indicates that there is a weak 
correlation between EL students’ performance on 
language development assessments and their per-
formance on academic achievement tests (Ulibarri, 
Spencer, Rivas, 1981; Stevens, Butler, Castellon-
Wellington, 2000).  The research also revealed that 
differences between EL scores on the two types 
of assessments could not be totally attributed to 
students’ English language skills.  Often, the score 
differentiation could be attributed to many EL stu-

dents’ inability to understand the specifi c higher level 
academic language used in academic achievement 
tests (Stevens, Butler, Castellon-Wellington, 2000) 
not their general ability to understand English.  
 Several studies suggest that EL students 
are not provided appropriate grade level content 
instruction and high level academic language develop-
ment (Callahan, 2005; Koelsch, 2006).  The studies 

also suggest that as educators strive 
to support language development, 
they often reduce their academic 
expectations.  Therefore, a signifi -
cant portion of the performance 
gap between many EL students 
and their non-EL peers is due to 
instructional decisions rather than 
students’ English language develop-
ment.  The problem is exacerbated 

as EL students’ progress through school, and they are 
frequently tracked into low level high school courses 
(Koelsch, 2006).
 Given the research, it is important to teach 
grade level content and high level academic language 
to all students.  Academic language is defi ned as the 
language used “in the classroom or other academic 
contexts for the purpose of acquiring knowledge” 
(Stevens, Butler, Castellon-Wellington, 2000), and it is 
different from social language.  No one suggests that 
educators should discount the potential differences 

in background knowledge 
between EL students and their 
academic cohorts.  However, 
teachers must embed grade 
level appropriate academic 
language in the context of 
content instruction to help 
EL students to meet grade 
level standards (Wong-Fill-
more, 2004). 
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“...a signifi cant portion of the 

performance gap between 

many EL students and there 

non-EL peers is due to 

instructional decisions...”



In The Educational Community
We are proud to be members and/or sponsors 

of the following organizations:

Association of California School Administrators (ACSA) 
www.acsa.org

California Association of Supervision of Curriculum Development 
(CASCD)

www.cascd.org

Small School Districts Association (SSDA) 
www.ssda.org
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If you have any suggestions and/or questions about our 
products or services please call us at 909.484.6002.

Intervention is deliberate, different, purposeful instruction 
that is specifi cally designed to close a learning gap after 
initial instruction has failed to produce mainstream 
progress or mastery.

For several years, our customers have struggled to include 
Standards Plus® lessons in their intervention programs.  Based 
on your feedback, we have created the Standards Plus Inter-
vention System.  Teachers select lessons to scaffold 
instruction across grade levels, allowing teachers to drill 
down to build up to grade level mastery.  The system was 
designed to be used in small group settings.  There are three 
levels in Mathematics and Language Arts.  Level A provides 
instruction in the primary grade standards, Level B addresses 
the intermediate grade standards, and Level C addresses 
middle school standards.

Suggestions for Us

Intervention

Responding To Your Needs

Strategic Instruction
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 Unfortunately, one in fi ve students are coming to school with-
out important cognitive strategies.  This tends to limit their academic 
achievement (Marzano, 2004; Payne, 2001).  These students are not 
inherently less intelligent, and we should not expect them to achieve 
less (Barton, 2003; McClelland, 2002).  In order to succeed, however, 
students must learn certain cognitive skills. 
 In a presentation to the Association for Supervision and Cur-
riculum Development (1990), Barak Rosenshine described outcomes 
from his research that revealed a unique approach to direct instruction. 
Rosenshine described how effective teachers overtly teach cognitive 
skills to children.  They directly teach students to solve problems, to ac-
quire learning behaviors, and to contextualize academic content.  Direct 
instruction of cognitive skills helps students build learning scaffolds for 
less-structured learning behaviors. 
 The following direct instruction strategies are consistent with 
Rosenshine’s scaffold concept and are incorporated into the Standards 
Plus lessons: 

Anticipate diffi cult areas and directly teach appropriate problem • 
solving strategies.
Model learning behaviors by demonstrating how to apply problem • 
solving strategies. 
Provide procedural facilitators (cue cards and other tools to help • 
students learn strategies).
Provide appropriate problem solving practice in varied contexts. • 
Regulate lesson diffi culty (escalate after the learner “gets it”).• 

 Unfortunately, many learners have not acquired basic and less 
structured learning behaviors (Snow, 2003).  Rosenshine’s strategies 
are effective for teaching the less structured skills because they help 
students build contextual scaffolds, learn procedural steps to apply 
problem solving strategies, and acquire discrete learning behaviors.  In 
Classroom Strategies for Helping At-risk Students (2003), David Snow calls 
this concept strategic instruction, and he states that it is designed to 
teach students how to learn.  

The

Customers’ Corner



Learning Plus Associates
PO Box 429
Rancho Cucamonga, CA 91729
www.learning-plus.org
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QES works with 
schools & districts to: 

identify needs• 

design specifi c plans• 

provide on-site coaching for • 
staff and administrators in 
specifi c targeted areas that 
will lead to a positive 
educational impact

Call 909.484.6002 x128 for more info
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 We know that excellent fi rst instruc-
tion is the best intervention (Hunter, Joyce, 
Showers; Goodlad; Black, Wiliam; Piaget et al). 
Sometimes we need to do more for some of 
our students.  Often we must provide addi-
tional instruction.  This additional instruction is 
frequently called intervention.
 Intervention is deliberate, differ-
ent, purposeful instruction that is specifi cally 
designed to close a learning gap after initial 
instruction has failed to produce mainstream 
progress or mastery. It is focused on specifi c 
standards and specifi c students or groups of 
students within, across, and beyond classrooms. 
 According to Douglas Reeves, 
intervention is proactive not reactive, and it 
should be delivered by outstanding faculty 
members employing effective strategies, includ-

ing increased time (twice the contact hours 
provided in initial instruction).
 Designing a focused intervention plan 
within and beyond regular classroom 
instruction is an important process that 
involves several signifi cant steps:  

Evaluate standards-based instruction, • 
curriculum alignment, and student 
achievement 
Examine research and practice for • 
effective instructional interventions
Analyze current data to identify targeted • 
students and effective strategies

 Effective intervention is focused on 
key content and targeted students. It is taught 
by effective teachers. It is based on current 
research.  It includes explicit instruction.  It is 
monitored and applied with feedback.

Quality Education Solutions y Education Solutions 

Effective Intervention

Comprehensive Professional Development




